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‘‘Ko te manu e kai ana te miro

The bird that feeds on the miro

Nōna te ngahere

His or her preserve is the forest

Ko te manu e kai ana te mātauranga

The bird that feeds on knowledge

Nōna te Ao.”

His or her preserve is the world

2

Table of Contents

Introduction………………………………………………………………………………………………………….

2

Communities & Education – A Compelling Model..……………………………………………...

3

The Themes in Summary…………………..…………………………………………………………………

5

The Significance of the Themes………..……….………………………………………………………….

6

Suggested Council Strategies to Promote and Support the Key Themes……………….

12

Appendices…………………………………………………………………………………………………………..

14-29

Introduction
During the period 1st of March to 30th of June 2017 an investigation (including a stakeholder
consultation) was undertaken to identify those aspects of education considered most
significant for the future development of the Masterton District and its people – all its
people. The key findings, in terms of the common themes arising from this investigation, are
summarised in part 1 of this document. In particular, Part 1:
-

shares the common themes arising from the investigation
gives explanation to the themes, and finally,
suggests how the Masterton District Council (MDC) might support and promote these
themes by way of a MDC Education Strategy.

Part 2 of this document consists of a set of appendices. They provide information related to:
-

the current provision of education in the district
the support provided by the MDC for education in the district
the specific findings from the various groups/documents consulted
the statistics referenced, and
the resources and documents consulted
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Communities and Education – A Compelling Model
Before examining the common themes arising out of this investigation, however, it is
worthwhile considering the UNESCO vision of a “Learning City or Learning Community”. This
concept emphasises lifelong learning for all. The foundations, pillars, and outcomes of such
a learning community are aptly demonstrated in the diagram below.

UNESCO defines a learning community as one that:







effectively mobilises its resources in every sector to promote inclusive learning from
basic to higher education
revitalises learning in families and communities
facilitates learning for and in the workplace
extends the use of modern learning technologies
enhances quality and excellence in learning, and
fosters a culture of learning throughout life

In doing so, the community enhances the concepts of:






individual empowerment
social inclusion
economic development
cultural prosperity, and
sustainable development

Lifelong learning is key to creating sustainable cities and societies. In the quest for
sustainable societies, we must learn to live sustainably. People require certain skills, values
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and attitudes if they are to contribute to the creation of sustainable societies and address
the challenges they face in helping achieve this goal. In today’s fast-changing world, where
social, economic and political contexts are constantly being reshaped and re-evaluated,
learning must be continuous and lifelong. Lifelong learning and education must, therefore,
become a main driver in developing the resources necessary for people to achieve
sustainable environmental, social and economic advancement.
Communities are on the frontline in the battle for sustainable development. They are the
scene not only of rapid economic growth and technological innovation but also of extreme
poverty, socio-economic inequality and excessive consumption. They are also sites of
continuous exchange of knowledge and ideas; places where people live, work and learn. As
such, every community has enormous potential to stimulate and support learning among
their inhabitants in ways that can help tackle existing issues, strengthen social cohesion and
solidarity, and transform the prospects of urban communities for the better.
In the search for effective long-term solutions to these challenges, more and more
communities are reinventing themselves as learning communities and taking concrete
actions to realise that vision. In doing so, they aim to ensure that education and learning
are accessible for all inhabitants, regardless of age and setting.
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The Themes in Summary
Five core themes and two sub-themes emerged from the Masterton District Council (MDC)
investigation. They include:
1. Transitions & Pathways: Enhance the effectiveness of transitions and pathways from
senior school (or foundational education) to further education/training, employment
and work.
2. Educational Equity: Enhance the educational opportunities for all learners but
especially those disadvantaged by poverty and/or minority culture
 Culturally Responsive Practice: Strengthen teaching practice that is
responsive and embracing of minority cultures (especially Māori), individual
differences, and the home of the child.
 Early Learners: Improve early learning opportunities/incentives for young
mothers and their children disadvantaged by poverty and/or minority culture
status.
3. 21st Century Teaching & Learning Pedagogy: Enhance educational practice that
develops the competencies (skills & attitudes) necessary for success in the 21 st
Century.
4. Life Long Learning/Tertiary Opportunities: Enhance access to and the growth of
relevant life-long learning opportunities.
5. Communities of Learning (Kāhui Ako): Support the development of communities of
learning.
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The Significance of the Themes
 Transitions & Pathways (from Senior Secondary & Foundational Learning)
Secondary schooling marks an important time in the life of a young person. It is a
formative time when learners develop a greater awareness of the world and begin to
pursue education, training and employment opportunities linked to their future
(Education Review Office, 2013, p.12). Ensuring youth make a successful transition
from school into further education or employment has become an increasingly
important focus in New Zealand not in the least due to very high numbers of
unemployed 15-24 year olds. For instance, statistics from 2014 show that the official
unemployment rate for 15–24 year old New Zealand youth was 15%, almost three
times that of the next highest age group (Ministry of Social Development, 2016).
Similarly, Johnson (2016) notes that upward of 75,000 young workers under 25 in
2016 were unemployed, unengaged and often without any marketable skills.
Conversely, businesses are desperate for ‘work ready’ youth who can “hit the ground
running” and know how to be a part of a successful workforce. Unfortunately, too
many youth are not work ready for their first jobs (irrespective of qualifications)
which has potentially serious and long term effects not only on their attitudes to
work but significantly their future work prospects. More than ever, successful work
transitions must be seen as a key measure of educational success and ideally with
foundational work-readiness being learned well before young people turn up for
their first jobs.
In a Wylie and Bonne study (2016), obtaining a qualification, preparing their children
for work or a career, and preparing their children for further study were considered,
by parents, the most important outcomes of secondary schooling. Accordingly, there
is now a real need for the secondary school and tertiary sector to provide not only a
foundation education that leads into higher post-secondary study, but also one that
effectively prepares young people for the world of work (Ministry of Social
Development, 2004).
A key mechanism supporting improved transitions into work and further study is the
establishment of personalised learning pathways, especially in the senior secondary
school, that focus on a students’ interests, preferred pathways and related learning
needs. Such pathways, given their personalised and future-focussed designs are
likely to be more meaningful and therefore engaging and as a result more likely to
result in learning and success both at and beyond school – something many would
argue (as opposed to qualifications) is the true measure of a school’s effectiveness.
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Most schools however are still not yet set up to provide multiple pathways that meet
the multiple needs and preferences of diverse students. Accordingly, if schools are to
move towards the provision of a more personalised education approach with a focus
on successful transitions they will need support including that from the wider
community – i.e. parents, whānau, iwi, social service providers, councils, and
especially the business community if the goal of work-readiness beyond school is to
be achieved.
Finally, work has long been important for the livelihood, dignity, and happiness of
humankind. It helps us meet our most basic and complex needs, providing a path
towards financial security, mental and physical health, dignity and meaning. It is
therefore incumbent that our formal education sector and especially senior
secondary school play a significant part in preparing our young people for success in
the work place.
 Educational Equity
 Culturally Responsive Practice
A higher level of education, given the current exponential growth in knowledge and
technology, will not only be required for most jobs but it is also associated with
higher earnings, better health, and a longer life. Conversely, the long term financial
and social impact of low educational attainment is increasingly costly. Those without
the skills to participate economically and socially pay a high personal cost while our
communities bear the brunt of increased tax burdens to cover the rising costs
associated with the provision of welfare services that tend to accompany lives of
dependency.
Accordingly, an education system that ensures the advantages of education are
available and effective for all (i.e. one high in equity) is one of the most powerful
levers we have to make society more equitable, inclusive, just and fair.
Unfortunately, New Zealand scores poorly in terms of educational equity. Valentine
(2017) states that New Zealand is the 27th worst of 29 OECD countries with regards
to educational equity. The single most significant obstacle standing in the way of
educational equity is poverty. Children from poorer homes in OECD countries are
three to four times more likely to be amongst the lowest achievers in terms of their
foundational learning and overall educational attainment (Valentine, 2017). An
equitable approach to education would address the varied and multiple aspects of
disadvantage that stand in the way of an effective education and especially for those
young people from backgrounds of poverty.
Similarly, an equitable approach to education would also see strong action being
taken to overcome the disadvantages faced by ethnic minorities when it comes to
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educational success. According to Professor Elizabeth McKinley, Director of the
Auckland Starpath Project, “equity is the most persistent and enduring problem of
our time in New Zealand and particularly so in relation to Māori education”.
International reports repeatedly note that New Zealand’s compulsory education
sector has high overall quality but low equity for both social class and ethnic
background and in particular for Māori. Unfortunately, for many young Māori this
means having to contend with the disadvantaging effects of both culture and
poverty (OECD Policy Brief, January 2008).
Despite the above there are growing bastions of improved Māori achievement and
therefore hope. In all but the rarest cases this has been associated with a teaching
philosophy and practice that champion’s cultural responsiveness. In general,
Culturally Responsive Practice includes: taking the time to build better
connections/relationships with Māori students, utilising teaching strategies (e.g.
student-centred approaches) proven to be successful for all students but particularly
Māori, holding high expectations for Māori students and their achievement, seeking
and valuing student voice, working together and valuing working together with
family and whanau, committing to and valuing Te Ao Māori (e.g. Te Reo, Tikanga,
etc), providing on-going professional learning for teachers in this area, and of course
developing the capacity of educational leaders to lead philosophical and systemic
change that challenges a ”one size fits all” approach.
The key to overcoming equity issues is to take action that mitigates the
disadvantages that many students from poverty or cultural difference face in our
education systems. Identifying and adopting measures to overcome educational
equity however often results in strong resistance from community leaders, parents,
and even teachers. This is often the case because the provision of extra support for
one group tends to defy traditional beliefs of fairness which demands all groups or
everyone receive exactly the same level of support – despite differences (e.g. in
needs, level of learning, culture, background, etc). Ironically, attempts to address
issues of disadvantage and educational equity are often dismissed on grounds of
unfairness.
 Early Learners:
Success through-out a young person’s educational journey is crucially linked to the
establishment of a strong early learning foundation. In fact, successful learning in the
early years is a key precondition for young people to not only remain engaged in
formal schooling and beyond but the benefits of early learning are life lasting. In
ensuring a strong early learning foundation it is crucial that educators, children, and
whanau be closely aligned. High-quality interactions are essential for the child both
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in the home and in the education setting as is the interaction between care-giver and
teacher both at school and prior to starting school.
The evidence is indisputable that successful early learning and successful homeschool transitions are vital for all young people. What is also indisputable is that this
is particularly so for children disadvantaged by backgrounds of poverty and/or their
ethnic minority status especially if they are Māori. For example, in New Zealand by
the end of Year 1, literacy achievement for Māori children is lower than for any other
ethnic group, even when the starting point is similar. Early literacy difficulties
generally persist and lead to other issues such as attitudinal and behavioural
challenges in the later years (MOE, 2017).
Ensuring effective early years’ educational experiences, strong home-school
partnerships, effective home-school transitions, and the development of strong
early-years foundations in literacy and numeracy is crucial for successful long term
educational outcomes for all children. Success in the early years is also a powerful
mechanism mitigating the risks faced by children disadvantaged by poverty, minority
culture or both.
 21st Century Teaching & Learning
“The present education system was designed for the 19th century industrialism and
it’s overheating in a dangerous way. Reforming education isn’t enough. The real task
is transformation. It will depend on the vitality, diversity and creativity of all its
people.”
(Sir Ken Robinson, 2011)
For the past century the dominant compulsory education model has involved “mass
schooling”. That is, it has been teacher-centred involving a knowledge transmission
approach. Traditionally, universities and other higher education organisations have
determined what has been considered important for future generations to learn. In
line with this teachers have been recruited, trained and equipped (in the main) as
content experts in such fields and then been sent to teach in classrooms, on “mass”
to students who have been expected to compliantly absorb and regurgitate
whatever they have been taught. When this model of education was first set up the
world was changing relatively slowly and what was taught in school in general could
be applied beyond school. However, this traditional mechanism of education was
designed for the industrial age and will not prepare young people for our rapidly
changing times. The current rate of change facing the modern world is
unprecedented and presents an enormous challenge for education, economies and
communities. Rapid changes in technology, access to new knowledge soon to double
every twelve hours (Winthrop, McGivney, 2016) and the increasingly interconnected
nature of global economies via new technologies and trade, are driving the world’s
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economies in new directions. Success in this new direction is demanding a new set of
skills and competencies. Google for example currently looks for employees whose
top skill sets are their learning ability and leadership rather than their content
expertise or qualifications (Skills for a Changing World, 2016).
The old industrial pedagogic model underlying many of our classrooms will no longer
cut it. A new model is needed if we are to successfully prepare our young for jobs
that do not yet exist, to use technologies that have yet to be invented, and to solve
problems that are yet to be created. This will require a rethink of education. This will
require closing the gap between what is currently being taught and what needs to be
learned. This will also require new ways of learning.
Implementing practices that develop deeper learning will need to be at the heart of
this new way of learning. Active learning strategies that take into consideration the
social and collaborative nature of learning and that place the child at the centre of
the learning (e.g. self-directed learning, project learning, real world learning, workplace learning, & inquiry learning) are seen as the necessary mechanisms to ensure
learning is effective in developing the range of competencies essential for success in
dynamically changing 21st century communities.
In the wake of such change educators, scientists and policy makers are advocating
for a growing number of skill sets and competencies considered critical for preparing
today’s learners for tomorrow’s challenges. Examples of the types of competencies
(i.e. the values, attitudes, & skills) considered necessary to help mitigate the known
challenges posed by our rapidly changing world include:
-

-

-

Thinking and Digital Skills - The new digital economy will require individuals
to filter, analyse and create meaning from vast amounts of online
information. This will demand skills such as complex reasoning and creative
thinking. Digital literacy will also become essential as societies continue to
digitise. Lacking digital skills will be like not being able to read or write. Skills
from navigating, exploring, to building content and coding, and collaborating
with others in online communities will be essential.
Technical and Soft Skills - As industries change new jobs will require young
people to learn new skills many of which will require not only technical
expertise but also interpersonal, intrapersonal and higher order thinking skill
sets. Examples include: dependability, perseverance, motivation, social skills,
team work, communication, collaboration, critical thinking, creativity, and so
on.
Character Development - Global citizenship will require the development of
values and character and citizens who actually care about humanity, the
world, and are able to work together to solve problems and who are
proactive contributors to more peaceful and inclusive societies.
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(Skills for a Changing world, 2016)

 Life Long Learning Opportunities
Life-long learning – the ability to continuously learn and develop over the life span is
now considered essential for each individual to develop both the content and
competencies necessary to gain and retain marketability. The increasing rate at
which new knowledge and new technology is created will continue to provide new
work opportunities but it will also make the previous opportunities redundant.
People will need to upskill to meet the challenges of these new opportunities. Selfdirected and ongoing life-long learning will be increasingly required. Adaptive
expertise – the ability to acquire and apply new knowledge and higher order skills
and apply them in a variety of new contexts and situations will be essential in this
new environment. Examples of the types of expertise necessary are likely to include
being able to:
- Generate, process and sort complex information
- Think systematically and critically
- Make decisions weighing forms of evidence
- Ask meaningful questions
- Be adaptable and flexible to new information
- Be creative
- Justify and solve real world problems
- Acquire a deep understanding of complex concepts
- Develop media literacy
- Develop teamwork, social and communication skills
- etc
(The Nature of Learning, 2012)
If communities are to ensure their on-going success in a time of dynamic
technological, social and economic change, it is essential that provision exists for
learners to access and be supported with ongoing opportunities for education that
are relevant and meaningful (personally, socially and economically) given their
specific contexts and environments.
 Establishing Communities of Learning (Kāhui Ako)
The research on the power of collaborative cultures in terms of getting better results
has been accumulating for over 40 years. It points to the power of social capital – the
agency and impact of strong and effective groups – to improve their own and
student learning. In collaborative cultures, responsibility for the success of all
students is shared among all members of the community (Fullan. M., RinconGallardo, S. & Hargreaves, A., 2015).
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In 2014 the Government introduced Kāhui Ako or Communities of Learning (CoLs) as
part of their Investing in Educational Success Policy. The core aim of the initiative is
built around improving student outcomes by promoting effective collaboration
between schools and strengthening the alignment of education pathways (i.e. early
childhood, primary, secondary, tertiary, etc).
Effective CoLs need to be clear about their purpose and the focus of their
collaboration. The learner needs to be firmly at the centre, and being clear about
what really matters in order to improve learner outcomes underpins the vision,
purpose and focus of the CoL. Leaders and teachers within a CoL play a crucial role in
driving the development of a compelling and collective vision inclusive of priority
goals and targets that represent the perspectives and aspirations of all community
participants, particularly students, parents and whānau. It is this collective
commitment or “buy-in” by the community in terms of what really matters in
teaching and learning and in learner outcomes that is crucial for a CoLs success
(MOE, 2016).
Outside of a student’s family and background, the most important influence on
learning, achievement and progress is the effectiveness of teaching (Hattie, 2012).
That is, in terms of student outcomes there is a difference between expert and
average teachers. Certain “ways of being” and certain “teaching practices” have a
higher probability of being successful in promoting learning than others. CoLs
attempt to address the challenge of variability in student outcomes both within and
across educational organisations by shifting the focus to one of collaboration and
away from one of competition.
Although, still in their infancy in New Zealand, CoLs have been designed and
implemented to raise achievement by:
- improving teaching practice across a collection of schools by enabling
teachers to work together and benefit from each other’s knowledge and
experience
- helping all children benefit from the skills and knowledge of great teachers
from across a group of schools/early learning services
- achieving equitable outcomes for those who have been under-served by the
system and particularly Māori and Pacific students, and
- helping schools work together so it is easier for children to more effectively
transition through the education system
CoLs will add to teachers workloads. The provision of the necessary support,
resources and particularly the time required to enable teachers to; work
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collaboratively, diagnose students learning needs, determine the next steps, plan
effective programmes, implement teaching interventions, and then evaluate how
successful this has been, will be critical to the success of CoLs.

Suggested Council Strategies to Promote & Support the Themes
This document has been written following a thorough and lengthy consultation process. It
has explicitly identified the key aspects of education that will likely have the most significant
impact on the Masterton District and its future development (personal, social, & economic).
Having said that, the council is not in a position and cannot be expected to ensure the
success of these themes single handed. A collective approach involving many sectors of the
community working together will be required. The council is, in its current position,
however, able to support the delivery of these themes by way of advocacy, leadership,
resource provision (e.g. annual & other grants), and more formally through direct
educational provision such as through the town library.
In line with this thinking, it is felt the council could support the key themes via the following
possible strategic actions. These are however, tentative in nature and in need of further
consideration by both council and a potential Education Advisory Group once established.
Strategy 1: Establish an MDC Education Advocacy Group


Key Council Action – Establish a Masterton District Education Advocacy Group to
support and influence the direction of educational provision within the Masterton
district.

Strategy 2: Promote and Support Improved Transitions to Tertiary and Work (especially
from senior secondary school students)


Key Council Action – Resource the work of YETE (financially and in kind via a MDC
staffing allocation). See YETE Annual Plan for specific actions/outcomes.

Strategy 3: Promote and Support Improved Equity of Opportunity
1. Culturally Responsive Practice
 Key Council Action – Promote the establishment of iwi partnerships to identify and
fund an expert to advise and develop school expertise (in an ongoing manner) with
regard to effective culturally responsive teaching practice.
 Key Council Action – Support the retention of a wide range of primary and
secondary schools within the district so as to better cater for a diverse range of
students and needs. For example, by actively supporting schools (who so desire) to
access and establish international student programmes that will bolster school
numbers and finances.
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2. Early Learning
 Key Council Action – Promote collaborations between the MDC Library, other
early learner providers and agencies to better coordinate and strengthen early
learning education opportunities available in Masterton for priority clients. For
example, establish an incentivised programme attractive to priority mothers and
their children including potential outreach programmes.
Strategy 4: Promote and Support Improved 21st Century Pedagogy for Learning
 Key Council Action – Promote and support the growth and development of
programmes that teach innovation, digital/technology, coding, computer
programming, enterprise skills, and professional learning for teachers with regard to
effective 21st Century pedagogy.
- For example, partner with tertiary, schools, business, Chamber of
Commerce, and fund holders, etc to establish and grow Fab Lab and
programmes such as Mind Lab and enterprise studies.
- For example, support and grow the provision of such programmes through
the MDC Library but in a manner that sequentially links with other such
providers e.g. early childhood providers and primary schools, Fab Lab, Mind
Lab, and tertiary providers.
Strategy 5: Promote and Support Access to and Growth of Relevant Life Long Learning
Opportunities






Key Council Action - Investigate the provision of a digital platform (e.g. on the
Masterton Website) specifically built to communicate and provide clarity of
information and easy access to ongoing online education opportunities (i.e.
regionally, nationally, & internationally) including local and regional face-to-face
education and learning opportunities.
Key Council Action – Establish professional collaborations with the districts tertiary
providers and businesses to streamline programme provision and to strengthen the
alignment of the learning programmes offered with local and regional needs.
Key Council Action – Investigate the provision of targeted tertiary delivery by
Massey University within the District. For example to improve equity with regard to
university access for priority learners in the Masterton District and to drive
innovation and smart specialisation via research.

Strategy 6: Promote & Support the Establishment of a Community-Wide Kāhui Ako


Key Council Action – provide advocacy and support to locally formed CoLs.
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